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PREFACE

Unlike many school reform programs which traditionally look to research and
evaluation as an afterthought, comprehensive, univdragged research has been a central
component of the Oklahoma A+ procagsce its inceptionin order to provide irdepth and
meaningful insight into the A+ story, both qualitative and quantitative data were collected in an
extensive, longitudinal research project spanning six years and including Principal Investigators
from three different Oklahoma universities (the University of Central Oklahoma, the University
of Oklahoma, and Oklahoma State Unisigy), as well as numerous graduate research
assistants, scholars, and consultants from across the nation.

This volume providesdetailed descriptions of research methods and procedures, results,
and implications associated with quantitative data collected ovgeargeriod. Quantitative
data sources discussed in this chapter provide insight into the perspectives of various
stakdnolders in the A+ process including students (school statistics, including standardized test
scores; and the My Class Activities student survey), teachers (Teacher Opinion Survey), A+
staff development providers (OK A+ Faculty/Fellow Survey), and the cantyn{The Arts
Education Perception Survey)

Since this research study employed a descriptive, rather than experimental design, it is
not appropriate to infer caus&lationships from these datdowever, when these descriptive
findings are considered light of the literature on best educational practice, and complemented
by parallel observations drawn from the extensive qualitative component of this study, a
powerful portrait of distinct trends among and between schools, administrators, teachers,

students and other stakeholders in the Oklahoma A+ Scloeiserges.
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While to a certain degree, each volume of this Repalgésggnedtégi st andthel one, 0O
reader is cautioned that these quantitative data provide only one perspective ola@egand
very omplex pictureThe reader is urged to consider the entire rualime Report in order to
gain a more complete and accurate understanding of the complex processes, personalities, and

situations that comprise the Oklahoma A+ Sch®aistwork
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Introduction

Oklahoma A+ Schools® is a natwk of 52schools across the stdsecording tea

listing obtained fronhttp://www.aplusok.org/schoolsh June 12, 209). This innovative

program promotes a comprehensive, integrated approach to teaching and learning, based upon
the idea of a wholechoolcurriculum and developed through angeing process of
collaborative, practitioneled professional developmeiichools participating in the Oklahoma
A+ Network combine interdisciplinary teaching and regular arts instruction for all students
including dance, drama, literary arts, music, and visual. @tdahoma A+ Schools® is based
upon the North Carolina A+ Schools Program, an initiative of the Kenan Institute for the Arts
(North Carolina Education and Law Project, 196

The three defining components@klahoma A+ Schools@reprofessional
development networking, andresearch Eight Essential Commitments provide the
framework for an orgoing process that develops in unique ways within each participating
school Those essentials inclu@urriculum, Mutiple Intelligences, Experiential Learning,
Enriched Assessment, Arts, Collaboration, Infrastructure, and Climate

Looking back across six years of research development and data collection, it becomes
evident that this researghocesshasevolvedin waysthat are parallel to the A+ philosophy
The focus of A+ has always been ugba child improving schools fothe children of
Oklahomalt wasappropriate and logical, therefore, that initial data collection (BB)2
included student test scores and deraphic dataand that by the second year of
implementation (2008 4) t he research team hadrelstetided a

attitudes (thevly Class Activitiesurvey) to its eveexpanding arsenal of data collection tools

10
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Also central to the A+lplosophy is the notion of practitiondriven professional
development (as illustrated tiye minimum level of at least 8&faculty buyin required for
schools to be eligible to apply to join the A+ netwoik)e centrality of the individual teacher
isaso reflected in the research teamds iIinteres:
attitudes and experiences of teachers as they participate Dutifg the first year oA+
I mpl ementation, the teacher 6s f(wvetechngeest i ve was
including interviews and classroom observatidt@wever the research team acknowledged
that quantitative dataerea | so needed to understand the teac
systematically developing a teacher survegacher Opinion @vey)during fall2002 which
was first administered during the 2003 Summer Institutes and Workshops.
This research process has mirrored the A+ philosophy by beginningtudiens and
teaches as the focal poirend gradually expanding outward to incluatber important
stakeholders such as A+ professional development providers and the comAmoipenr
ended surveyA+ Faculty/Fellows Survewyas developed during tf#0506 academic year
and was first administered to A+ Faculty and Fellows dwsprgg 2006to collect information
about their opinions of, and experiences with Btiring the 200506 academic yearhe Arts
Education Perception Surv€JAEPS)(Barry, Garrett& Clinton, 2005)was used to poll
legislators, business people, paretdgachers, school administrators, and school board members
in A+ Schools and other schools across the state about their views of the arts in education
The data collection tools described above, taken together, provide descriptive insight
into the A+ storyThe following sections of this volume offer detailed descriptions of methods,

procedures, results, and implications gleaned from eaealselat

11
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During the five years that the main data collection for this research project was
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underwg, the network ofA+ Schools across the state of Oklahoma expandedXdsthools

during the 20003 academic year to®Bschools participatindguring 200607 (see Appendix for

teacher and studeanhrollment data for participating schools)

Oklahoma A+ Schools

BLAINE COUNTY
Geary Elamentary

CANADIAN COUNTY
Cealral Elamentary

CLEVELAND COUNTY
Jetlersan Elemantary
Madisan Elemantary
Manrge Elemantary

COMANCHE COUNTY

Flower Mound Elemestary

CREEX COUNTY
Fraedom Elemeatary

GARVIN COUNTY

Jafferson Elementary
Lee Elementary

KAY COUNTY
Gartleld Elemantary
Washinglon Elementary

MAYES COUNTY
Rogsevel! Elementary

(MLAHOMA COUNTY
Briarwood Elementary
Brivtos Elementary
gl:'nlanl Elementary

Fine s Ce
Harding Fine Ads Cenler
Liswaod Eleme
Madisen Elementary
Mark Twain Elementary
Mercy Schosd

Willwood Arts Academy
Millwood Pre-K - Bih

Nichels Hills Elementary
Putnam City Academy

OKLAHOMA COUNTY
Pataam HIIIEMl Acadamy
Quail Creek Elementary

Sequoysh Eleme
Van Buren Element
Western Village Asa

PONTOTOC COUNTY
Glemwoad Early
Childhoed Center

ROGERS COUNTY
Oologah Lower Blementary

TULSA COUNTY
Dedorah Brown
Commanity Schosl
Grimes Elementary
Grissom Elementary

WASHINGTON COUNTY
Wilsom Elemestary

Aoyt A8

12
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Table 1 Number of Participants in OK A+ Schoolg

200203 200304 200405 200506 200607 TOTAL
Cohort Cohort Cohort Cohort Cohort SCHOOLS

(N=14 (N=5 (N=3 (N=9 (N=8 (N=39
schools) schools)  schools) schools) schools)  schools)

Students 4656 2301 1020 2082 2577 12,636

Teachers 319 151 59 147 198 874

Para- 83 37 9 25 48 202
professionals

*Based on 20067 data obtained from Oklahoma A+ Schools®

13
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| nvestigating the Studentods Perspe

The Oklahoma A+ Schools®@e bsi t e st at esimunitieadreatAthe hel ps 0

schools we need to prepare the children we love for continued leadership irf'ttenfino

(OklahomaA+SchoolsThis statemenitlustrates the importance of the individual student

within the A+ missionSince caring about students is central to@kt&ahoma A+ Schools®

philosophy, student attitudes about their learning experiencesavmeagorconsideration for

this research stud¢lass observations and student interviews are one important data source the
research team used to help understand the A+ process framdithduals t udent 6 s per sp
(seeVolume 4of this Report for a detailed discussion of observation and interviey @ata

kind of data provided halepth glimpses of individual stories, but the research team also

believed it was important to attemptdtoa pt ur e t he fAbig pictureodo as

numbers of students within and across different Oklahoma A+ schools



file:\\eris\APlusSchools\VI.%20Research\2009-2010\Copy%20Editing\Copies%20during%20revisions\Volume%203\OklahomaA+Schools

Volume Three: Quantitative Measures

The Student RelatetdReseagle ct i v e:

Eduational research has shown stroatationships betwee st udent sdé6 atti tu
their schoolperformanceStudents who perceive their classrooms to be engaging, task oriented,
and challenging are more likely to be successful than those who &/awman & Huan,

1996) A recent thregyear study of 520 childrein Grades 35 revealed a significant

rel ationshi p breeptiwrs efrheircclassrbomraedadénsic apdesocial

outcomes as measured by teacher and-cbpdrt questionnaires and standardized test scores
(Brock, Nishida, Chiong, Grimm, &imm-Kaufman, 2008)Research also shows that the
educational experiences students have in the classroom have significant impact upordstudents
motivation and other schooélated attitudesA 2008 study of 2,468fth graders from 37

public elementary sdols (Koth, Bradshaw, & LeaP00§ revealedhat severatlassroom

level factorsice.,teacher characteristics, class size, and concentration of students with behavior
problems) were significant predictors of studeatceptions of school climate

Not surprisingly, the teacher holds a key rolé@velopingstudent attitudes
Researchers have found positive relationshgis/een teacher practices and child perceptions
and outomes over time (Brocktal., 2008) Effective teachers are activalywolved
throughout the learning proceg&efore the lesson, the successful teacher engages in careful
planning to provide appropriate choices for learning; during the lesson, the teacher guides
students throughout the learning process; and after the lesseather assesses student
learning and lesson effectivenekaz & Assor, 2007)Jones (2008) studied 594 students
randomly assigned to experimental conditions involving a highpportive, moderately

supportive, or norsupportive teachdollowing a stessful situationStudents working with

15
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highly supportive teachers had significantly greater satisfaction and motivation to learn in
comparison with students paired with moderately supportive esapportive teachers.

In terms ofstudent perceptions and preferences for classroom environmentsa®ne
fits-all model may not be ideadlVhile certain general trends regarding student perceptions and
their motivation and achievement are evident inrfsearcHiterature, one shouldso consider
the important role of individuatudentifferences within the instructional equatid\ study of
208 Britishsixthgr ade students found significant rel at
and preferences for the learning environmeat iadividual student motivational tendencies
(Tapola & Niemivirta, 2008)Similar findings were obtained from an action research project
studying the effects of differentiated instruction upon the motivatidhiwaf, fifth, and eighth
grade students (Dan Kelly, & Rana, 2008)This study found that instruction based upon
multiple intelligencegontributed to fewer student distractions and decreasddsif

behaviors.

My Class Activities Survey (MCA)

In order to obtain a broader, quantitative perspeeti on st udetated s school
attitudes, the research team selectedihe&Class Activitie§MCA) survey (Gentry & Gable,
20017). Two broad research questions were addressed:
1. What are studentsoé i n Adasssactihitesedasdingat t i t ude
their level of interest, perceived degree of challenge, choice of activities, and
enjoyment?

2 Are there any differences in studentsd at

16
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After conducting an extensive reviewtbe literature orstudentsurvey instruments for
measuring classroom climaigee Appendix investigators selectatie MCA survey because
research has shown it to be a valid ahed relia
classroom activitie@Gentry & Gable, 2001a)he MCA consists of 31 statements which
comprie four subscales representintgrest, challenge, choicandenjoyment

TheMy Class Activitiesurvey was admistered to students {@rades 28 in Oklahoma
A+ Schools®during the 20004 (1495 students), 2056 (1230 students), 2045 (1473
students), and 20087 (1844studenty academic yearfesearchers visited each school to
administer the surveys to those students whose pastateed signedonsenforms Sureys
were administeredly a member of the research team or a graduate research assistiadénts
by grade level in group settingsdministration procedures began with a discussion of the
survey and an explanation of the response far8tatents werenen invited to ask questions
Each survey item was read aloud to studenGrades 2 and.Btudents irGrade4 or higher
were instructed to complete the survey at their own.gétstudents were given the
opportunity to ask questions throughout thezeyradministration process.

The number of male/female students was well balanced across all four years of survey
administration, with a slightly larger proportion of femalEise grade level of respondents

ranged fronGrades 2 to 8 with the majority of respondents@rades 3, 4, and SeeTable 3.

17
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My Class Activities Student Survey
200304, 200405, 200506, and 200607 Data

2004 2005 2006 2007  Grade 2004N 2004% 2005 | 2005

Level N %

Female 52% 53% 53% | 53% Grade 2 37 3.0

Male 48% 47% 47% | 46%* | Grade 3 467 31.2 355 28.9 487 33.1 557 30.2
Grade 4 478 32.0 394 32.0 430 29.1 529 28.7
Grade 5 452 30.2 373 30.3 457 31.0 541 29.3
Grade 6 36 2.4 153 8.3
Grade 7 23 1.6 13 7
Grade 8 23 1.6 17 .9
Other 8 0.6 2 0.2
Not 90 6.0 69 5.6 17 1.2 34 1.8
marked
Total 1495 | 100% | 1230 | 100% | 1473 | 100% | 1844 100%
Students

*Some widents (1%) did not indicate their gender on the survey.

18
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MCA Results

Reliability statistics (Cronbachoés Al pha)
(ranging from .59 to .91) across alufoyears of MCA survey administratioHighest
reliability was found for thénterestandEnjoymenscalesReliability alphas for th€hallenge
andChoicescales were lower but were still within acceptable levels to support the validity of
the survey instrumengseeTable 3.

Comparison of sident responses across the four years of MCA survey administration
indicates very similar response trend3ver this fouryear period, students in OK A+ Schools
consistently reportedery favorable attitudesegarding their school experienc€klahoma A+
students indicated that they found their schoolwiEmjoyable(mean = 3.91, 7 item scale),
Interesting(mean = 3.64, 8 item scale), a@tallenging(mean = 3.58, 9 item scaldjhe
response continuum wagssed on a scale of INeverto 5 =Alwaysand wasaveraged across
all four years.

Students reported somewhat lower ratings for the clo$tegms relating taChoice
(mean = 2.94, 7 item scale) in learning activitisese results could be expected given the
prescribed curriculum within the state and the emphasis upon both state and fecianaiited

testing that were in place during the time this researclcazducted

19
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Table 3 My Class Activities Student Survey
200304, 20042005, 20052006, and 200607 Scale Reliability Data

‘ Scale 1: Interest Scale 2: Challenge Scale 3: Choice Scale 4: Enjoyment

2006 ‘ 2007 2005 | 2006 | 2007 | 2004 | 2005 | 2006 | 2007 | 2004 | 2005 | 2006 | 2007

Number of Defining 8 8 8 8 9 9 9 9 7 7 7 7 7 7 7 7

Statements for Scale
Reliability of Scale .82 .80 .80 .82 .61 .63 .59 .66 .63 .66 .67 .64 .90 .89 .90 91

(alpha)*

Scale Mean 29.6 | 29.3] 286 | 28.7) 326 | 324 | 32.0| 32.0] 21.4| 20.5]| 20.0 | 20.3] 28.0 | 28.0 ] 27.0 | 26.6
Standard Deation 578 | 5.74]| 5.60 | 5.77] 5.02 | 5.15| 492 | 5.23] 497 | 5.19| 5.11 | 495] 6.28 | 6.07 | 6.48 | 6.64
Item Mean** 3.71| 3.67| 3.57 | 3.59) 3.62| 3.61] 355| 355} 3.06 | 293 | 2.86§ 2.91] 4.00| 4.00| 3.86| 3.79

AMy Class Activitieso student survey used with p
Marcia Gentry, Minnesota State University

*Reliability of the scale increases the closer alpha = 1.0
**|tem means are based on this scale: 1=never; 2=seldom; 3=sometinesten; 5=always

20
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Analysis of individual survey items also reveatedbstantat onsi st ency i n st
responses across all four administrations of the M&Avey items rated highest by students
related to feeling challenged to teeir best work, having fun while learning, having to engage
in thinking and problem solving, looking forward to their classes, liking projects, and feeling

that their work can make a difference (see Tdlidelow).

Table 4 Highest Ranked MCA Items
MCA Survey Item 200304 | 200405 | 200506 | 200607
Mean Mean Mean Mean

15. 1 am challenged to do my best 4.39 4.40 4.34 4.36
26. | have fun in my class 4.08 4.08 3.94 3.89
27. The teacher makes learning fun 4.08 4.05 3.93 3.93
10. I have to think to solveroblems in my class 4.04 4.02 4.00 4.01
25. | look forward to my class 4.02 4.04 3.88 3.74
31. I like the projects | work on in my class 4.01 4.02 3.89 3.87
13. My work can make a difference 3.90 3.99 3.89 3.96

There is considerable deba@ong educatodb out whet her student séo
their classroom and teacher are valiértainly, one might argue that students would report

hi gher ratings for teachi ng eperM&Ardsilts bosveverh at t h
are consistet with other researdndicatingthat student ratingare largely determined by the

quality of teaching (Bmedios & Liebermar2008) Consistently high ratings for items

pertaining tochallengeas well asnterestandenjoymensupport the notion thattudents/alue

an instructional environment that is stimulating, productive, and engaging

21
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While students across all participating OK A+® schools reported generally positive
attitudes about learning activities in their schools, it is important to natsttidy revealed
consistent and statistically significant differences in student attitudes across different school
settings A oneway MANOVA was calculated on the student survey data, examining the effect
of school affil i at i oraspangetnhe itcamsson eashtMCAscld 6 s av e
significant main effect was found for the daf&is trend was consistent across each of the four
years that the survey was administeFollow-up univariate ANOVAs indicated that mean
scores for all four scalesffered significantly accordingto®t udent 6 s s.chool af fi
In order to interpret these statistically significant ANOVA resultat@basevas
generated showing average student responses to the MCA sorted by Beisaallowed the
researcherto compare across different scho@seAppendixfor MANOVA and ANOVA
statistics) Qualitative data (including the nature of comments about A+ from principal, teacher,
and student interviesy and the extent to which the Eidtgsentials were evident across
multiple observations of classroom instruction) revealed that A+ schools were functioning
along a continuum of school changénese rangeftom informativein which A+ was largely
viewed as amptionaladdon program taransormativein which A+ was embedded in school
policy andday-to-dayinstructional practicésee Volume 5f this series)This analysis process
reveal ed a relationship between this observed
Studentsod6 attitudes were signif tramdomnmiativy hi gher
level in comparison to schools functioning atsiormativelevel.
Results of thiglataanalysis\when considered in light of parallel qualitative
observations$uggest thatwhile all responses were generally positstedent attitudes varied

according to the climate and level of A+ bunyevident across different school settings

22
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St u d BGA responses schools in which teachers and the principal genevadhyed A+
as an adabn were consistently lower than students in schools inhwte@chers and principals
(both in their stated beliefs and through observed practices) viewed A+ as a more fully
integrated part of the schod[shilosophy and practic& hesefindings are consistent with
observations from ot her r es e arredbedasttituded (ards, | nd
their subsequent academic motivation and performance) are affected by school climate (e.qg.,
Griffith, 2000; Haynes, Emmons, & BeAvie, 1997;Koth, Bradshaw, & Leaf, 2008; Tapola &
Niemivirta, 2008) The results of tis series of MCAsurve\s are supported by other studies
demonstratinghat children thrive in a school environment that celebrates the individual child
as a member of @assroontommunity of learnereho are consistently challenged and
engaged in meaningful learning activities (e.g., Osterman, 2000; Van der Oord, & Van Rossem,
2002; Solomon, Battistich, Kim, & Watson, 1996)

These observations are consistent with the literature on best practice which indicates
positive rel ati ons hirefatedabidesvaaccarhansisisiudt@nt sd scho
centerecturriculum(e.g.,Brock, Nishida, Chiong, Grimm, & Rims{aufnam, 2008

Research indicates that studentso6d6d attitudes a
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achievement are associated with learning environments that emphasize the arts (Rogers, 2008;
SwannHudkins, 2002) and multiple intelligence activities (Belcher & Bg§c1999; Buschick,

Shipton, Winner, & Wise, 2007)

Implications from the My Class Activities Survey

TheMy Class Activitiesurvey revealed that students in schools participating in the
Oklahoma A+ Schools® Network held positive attitudes about thesisroom activitiesThese
students consistently reportedith@ork waschallenging interesting andenjoyable It is
interesting to note the individual survey item consistently receiving the highestaetoss all
survey admini sahraltlieomge dvatso ido amy best . 0

While the research design of this suni®gescriptive antvas not a causal model, these
survey results certainly give rise to questions about what teaching practices may have
contributed tosuch overwhelmingly positive studeattitudes about their classroom activities.
The research literature pinpoints a numbangfortantfactorsassociated with improving
student attitudes and motivation:

1. Planning instruction acrosdl of the intelligences

2. Including cooperative learning experiences

3. Individualizing instruction to meet the needs and interests of all learners

4. Providing active teacher support for students within and beyond the classroom

The research literature supports the efficacy obthme exampleswhich are
embedded withithe A+ philosophy and are variably presaatosghe Oklahoma A+
SchoolseResul ts of the MCA surveys p-relatgd de i nsi gt

attitudesand some interesting betweschool differencedBased pon these results, student
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attitudesappear tgrow more positive as schools move toward a nraresformativemodel of
engagement witl+ schools These studentselieve they can make a differend&eyview
their schools as welcoming and happy plagbsre they are expected to work dhandthink

hard

Oklahoma State Department of Education School Performance Data

Oklahoma State Department of Education data were used to develop a profile of
Oklahoma A+ Schoo® community characteristicstudent demographicattendance rates,
parental participation, arglt udent s 6 a c a dleesadata ware diso analyzed¢on t
compare A+ schools with state and district averagestcegxplore possible differences among
different A+ schoolsThe wo main data sources usedrethe School Repor€ard, andthe

Academic Performance IndéxPl).

School Report Cards

The School Report Carts published by the Oklahoma Office of Accountabilithe

Office of Accountability was created in 1990 by Oklahdfwause Bill 1017 and is governed by
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the Education Oversight Board with the Govern
Executive officer This office administers two programs, the Oklahoma Educational Indicators
Program and the Oklahoma SchootfBenance Review Prograrmhe Oklahoma Educational
I ndi cators Program serves i @KahomaOfiicedr i nghouse
Accountability, 2008,
School Report Cards provide three general types of datamunitycharacteristics
school eduational processandstudent performanc®Vhile these types of statistics provide a
useful overview of what is happening within a particular community and school, it is important
to understand the limitations of ghiype of quantitative snapshot:
Rememberwhen evaluatingducation, no single score or ratio can measure the
academic soundness of a state, district, school, or stiddenvarious factors that
contribute to the educational process must be evaluated while taking into consideration
their interelationship This is a difficult,but important taskOklahoma Office of

Accountability, 2003
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Community Characteristics

Oklahoma A+ Schools® serve a diverse student populd&ermentages of Black,
Asian, and Hispanic students in A+ Schools haeen consistently higher than the state
average.

Table5 Oklahoma A+ School and State Average Ethnic Percentagéfrom OK School
Report Cards*)

% Caucasian | % Black % Asian % Hispanic % Native American
Year A+ State A+ State | A+ State | A+ State | A+ State
2002-03 | 54.2 | 62 19.7 |11 2.3 2 137 |7 10.5 18
2003-04 | 52.6 |61 19.65| 11 2.3 2 155 |8 9.95 18
2004-05 | 50.9 | 60 19.75| 11 24 2 16.1 |8 10.6 19
200506 | 51.52| 59 21.04| 11 224 |2 1544 | 9 9.76 19
2006-07 | 50.03| 58.6 20.68|10.8 |2.81 | 1.8 |15.87 |95 10.55 19.3

*Note.Some A+ School®(g.,early learning centers, private scheglare not included in th®klahoma State
Depart ment &¢thooERbpod Gardidaten 6 s
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One of hegoals of theDklahoma A+ Schools® networkto meet the needs afl
studentsThe data show that A+ hasnsistently served a higher percentage of economically
disadvantaged students (based upon percentages of students qualifying for free or reduced
lunch) in comparison to state averages

Table 6 Oklahoma A+ School and State Averag@ercentageof Students Receiving

Free or Reduced Lunch

Year A+ Free/Reduced Lunch % OK State Free/Reduced Lunch %
200203 60.80 52.00
200304 61.65 54.00
200405 61.95 55.00
200506 60.76 56.00
200607 62.13 56.00

Preparation, Motivation and Parental Support

School Report Card data indicate relatively high rates of parental involvement (i.e.
percentage of parents attending at leastpamentteacheiconference, average number of
volunteer hours per student) and relatively kEvgentee (average number of days absent per
student) and suspensicates(reported as ratio of suspensions ofda§s or less for everX
number of students.df examplea scoreof 50 in this column would indicatbere was one

suspension for every 50 stude(dseTables 7-11).
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Table 7 200203 School Report Card Preparation, Motivation and Parental Support

A+ Entry Year Parents Volunteer Hours | Average Days Suspension Ratio| Free/Reduced Reading
Attending Absent Per Lunch Remediation
Conference Student

2002 95.86 8.51 Not Available 61.33 54.29 31.79

Table 8 200304 School Report Card Preparation, Motivation and Parental Support

A+ Entry Year Parents Volunteer Hours | Average Days Suspension Ratio| Free/Reduced Reading
Attending Absent Per Lunch Remediation
Conference Student

2002 94.69 9.93 Not Available 50.74 55.00 30.71

2003 90.25 8.48 Not Available 26.83 80.00 29.75

Table 9 200405 School Report Card Preparation, Motivation, and Parental Support

A+ Entry Year Parents Volunteer Hours | Average Days Suspension Ratio| Free/Reduced Reading
Attending Absent Per Lunch Remediation
Conference Student

2002 92.00 9.18 8.37 52.28 55.57 31.21

2003 94.00 18.10 8.65 26.28 78.00 43.33

2004 88.50 7.25 9.40 66.70 74.50 26.00

Table 10 200506 School Report Card Preparation, Motivation and Parental Support

A+ Entry Year | Parents Volunteer Average Days | Suspension Free/Reduced | Reading
Attending Hours Absent Per Ratio Lunch Remediation
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Conference Student
2002 93.46 9.22 8.11 57.50 53.38 32.92
2003 88.33 6.00 8.40 22.43 76.25 46.00
2004 93.00 9.8 9.25 27.20 79.50 49.00
2005 90.00 6.33 6.28 79.53 60.17 35.40
Table 11 200607 School Report CardPreparation, Motivation, and Parental Support
A+ Entry Year | Parents Volunteer Average Days | Suspension Free/Reduced | Reading
Attending Hours Absent Per Ratio Lunch Remediation
Conference Student
2002 94.17 9.19 7.98 74.33 54.62 37.69
2003 83.00 4.80 9.75 18.08 76.00 57.00
2004 92.00 6.90 7.25 44.20 75.50 35.50
2005 92.20 5.92 6.70 57.62 56.00 27.40
2006 95.00 0.48 9.27 28.36 70.83 45.33
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Oklahoma Core Curriculum Tests (OCC) scores indicatestbdents irthe majority of

Oklahoma A+ Schools®avegenerallyperformed at or above state avera@eeTables 12

16). However, when the data areoken down by individual schools, some importarieen

school differences emerge

Table 12 2003 School ReporCard OCC Scores 2002-03 AcademicY ear)
A+ OCC | ocCcC ocCcC ocCcC ocCcC OCC OCC
Entry Math | Science | Reading | Writing | History | Geo Arts
Year
State 71 81 73 83 70 59 55
Average
200203 | 76.83 80.5 76 76.25| 75.58| 65.83 69.08
Table 13 2004 School Report Card OCC Score2003-04 AcademicY ear)
A+ OCC | occC ocCcC ocCcC ocCcC
Entry Math | Science | Reading | Writing Social Studies
Year
State 79 83 76 55 67
Average
200203 | 86.08 92.46 86.62 73.15 77.46
200304 74 79.75 66.5 58.5 56.75
Table 14 2005 School Report Card OCC Score2004-05 AcademicY ear)
A+ Grade | Grade 3| Grade 4 | Grade 4 | Grade | Grade 5 | Grade | Grade 5
Entry 3 Math | Reading | Math Reading | 5Math | Reading| 5US Science
Year Hist
State 77 87 91 82 84 79 69 83
Average
200203 81.85 90.85 84.92 88.54| 93.83 86.42 82.5 90
200304 77.33 80 77.25 85.5 77.5 65.75 54.25 73.25
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200405 69 100 97 95 90.5 87 77.5 88.5
Table 15 2006 School Report Card OCC Score2005-06 AcademicY ear)
A+ Grade | Grade 3| Grade | Grade 4 | Grade | Gradeb5 | Grade | Grade | Grade 5
Entry 3 Math | Reading| 4 Math | Reading| 5Math | Reading| 5US 5 Writing
Year Hist Science
State 78 90 78 90 84 84 69 88 90
Average
200203 78.85 93.08 89.25 97.33 89.67 89.5 80.58 90.58 95.25
200304 80 83 85.5 91.5 78 86.25 59.5 81.75 89.5
200405 70 82.5 94.5 98 93 88.5 76.5 89.5 100
200506 83 90.8 95.2 96.2 85 89.75 77.25 92.5 95.25
Table 16 2007 School Report Card OCC Score2006-07 AcademicY ear)
A+Entry | Grade 3 Grade 3 | Grade 4 | Grade 4 | Grade | Grade 5 | Grade 5| Grade 5 | Grade 5
Year Math Reading | Math Reading | 5 Math | Reading | US Hist | Science | Writing
State 80 91 86 94 88 86 73 87 87
Average
200203 83.08 95.8 87.42 96.25 95 94.17 89 93.58 93.75
200304 69 78 88 92 81 77.5 64.75 80.5 84
200405 85 95 82 92 91.5 98 87 93.5 90
200506 85.2 91.2 90 98.4 87.8 84.2 73.8 78.5 92.2
200607 88 97.17 77 88.5 84.67 86.67 68.5 84 85.5

Academic Performance Index

The Oklahoma State Department of Education offers the following description of the

Academic Performance Index:
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The Academic Performance Index (API) measpes$ormance and progress of

a school or district based on several factors that contribute to overall educational

successlt is a numeric index or score, ranging from 0 to 1500, with 1000 as the

20012002 state averagAn overall API score, as well as |sdores for

individual indicators, are assigned to each school and district in Oklahoma

Statewide targets for performance on reading/language arts and mathematics

state tests have been set and will increase incrementally to promote continued

improvement okducation in our stat®erformance targets for additional

indicators, including attendance rates and graduation rates, have also been set as

goak for schools and district€Oklahoma State Department of Education, 2008

The API is based upon seven iratirs mandated by Oklahoma state legislation (Title
70 O.S. 3150) The indicators are divided into the following three categories:

1. Oklahoma School Testing Progrd@STP) Includes reading/language arts and

math results from all stat@andated tests (Gra&l&8) and upon completion of
specific high school courses (EnéInstruction tests)

2. School Completionincludes attendance, dropout, and graduation rates.

3. Academic Excellencdncludes ACT scores and percent of students participating,

Advanced Placemeg@P) credit, and college remediation rates in reading and.math
Dropout and graduation rates and all indicater&cademic Excellencare used

only for high schoo(Grades 912) and K-12 district accountability.

Oklahoma A+ Schools® consistentiytperfornedtheir counterparts within their

districts and the state on the Academic Performance Index. @&t parison of Average API
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scores folOklahoma A+ Schools®ith their district (all district schools, including A+) and

state averags from the 20B-03 through 200®7 academic years reveals higher scoreg\for
schools Paired Samples-Tests comparing A+ Oklahoma School averages with their district
averages indicated these differences were statistically significant (probability of error less than

.05) for2003, 2005, 2006,and2007 API datasee Appendix

Table 17 Average API for A+ Schools, District and Oklahoma State Average

Academic Year A+ Schools District Average** OK State Average™
Average*
200203 1109 N=22) 975 1046
200304 1135 N = 22) 1049 1086
200405 1261 (N = 26) 1137 1159
200506 1308 (N = 28) 1170 1180
200607 1332 (N = 33) 1196 1252

* API Data not available fothoseA+ Schoolsot included in state testir(@.g., Private Schools, Early
Childhood Centers).

** Oklahoma A+Schools®were included in calculations of district and state API averages.

The length of time that a school participated in A+ was not shown to be a significant
factor in the analysis of API scores MANOVA comparing mean API scores according to
entry year did not reveal any significant differences on the basis of number of years a school
has been involved with the A+ netwoilkis analysis is consistent with qualitative analysis
showingthat different schools come to A+ at different entry points andathas ¢ Hewebdf 6 s

engagement with Ais not statiand does not always progress according to a vertical or
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predictable patterrRather, a schobls e n g a g dmaried alomgia tdmtinuum, ebbing
and flowing according to profound re#e events €.g.,changes in administration, teacher

turnover, rezoningihat impacthe school culture and climate.

Implications of School Performance Data

School performance data reported by the

Oklahoma State Department of Education
indicate high rates of success students in

Oklahoma A+ Schools@cross the span of
this longitudinal research proje&chool

Report Cardiata indicate thattudents in

most A+ schoolgenerallyperformedat or
above state averagescademic Performance Index (API) data indicateststentand

statistically significanadvantages for A+ students in comparison with state and district
averagesThesedifferences betweeaverages foA+ schools and district and state averages are
even more striking when one considers that A+ schumle consistently served higher
percentages of minority and economically disadvantaged students (free/reduced lunch) in
comparison with state averag@$fiese results aupported by theesearch indicating that a
varied and artsich curriculum, while beeficial for all students, may be particularly effective
for improving motivation and academic performance of disadvantaged and academigsily at
studentsBurton, Horowitz & Abeles, 1999; Burton, Horowitz & Abeles, 20B8ilos, 2002;

Smithrim, & Upitis 2005; Upitis & Smithrim, 2003).
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A schootby-school comparison @verage scores ftwoth State Report Céiand
Academic Performance Data revealed consistent differdrate®en school®Vhen these
differences are interpreted in light of qualitative aglsaBons reported in a separate volume of
thisreport a pattern emergell appears that those schools demonstrating more complete
integration and implementation of the A+ philosophy (as evidenced through student, teacher
and principal interviewsand obsrvations of classroom activities) as opposed to those schools
in which A+ is viewed more as an add also performed consistently higher on school
performance measures such as the State Report Card and ti@i8®bservation of between
school differenes (drawn from descriptive individual school data and from qualitative analysis)
is supported by the literature on school climate (Aigderson, 1982; Koth, Bradshaw, & Leaf,
2008; Walberg, 1968; Welsh, 200@)is evidentfrom this literaturghatclassroom practices of
individual teachers have a profound impact upon student outcbloegver, the tone set by
the building principal appears to be thestessential factor in establishing a school climate

that is most conducive to student motivation @achievement.

| nvestigating the Teacherdés Perspe

Teacher Opinion Survey (TOS)

The Oklahoma A+ Schools® program embraces a practitidmezn philosophy, a
collaborative model which places tteacheiat the center of instructional planning and
delivery. The role of the practitioner is also crucial to A+ professional development through the

work of FacultyandFellows,teachers and artist teachers who provide professional
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development to their colleaguéSee the results of a survey of A+ Faculty &etlows
presented later in this volupe

TheTeacher Opinion SurveyTOS) was developed by the research team during the
200203 academic year to document and describe t
arts in educatiorSpecifically, thissurveg x pl or ed teachersodéo views abo
education can impact student attitudes and academic performance, the importance of teaching
the arts as a separate discipline, the role of the teacher in arts instruction, and the level of
collaboration irtheir schoolsAn additional goal of this study was to examine the possibility of
any betweerschool differences in teacher attitudes.

A thorough review of terature was conducted to develpappropriate instrument to
determine the attitudes of teachéoward the arts and arts integration. Potential items from the
literature, including existing survey instruments, were extracted and printed on cards, resulting
in a pool of approximately 380 items.

Validity

A panel of eight arts educators, teachers,randarbers read the items and sorted the
cardsinto groups of items that were alike in some way (similar to Taba strgt8gigsver,

1993). Over 12 categories were generated and named according to the item similarity
(homogeneitythroughrewording oreliminating redundancyburing this process, some of

these 12 categories were found to identify different aspects of the same broad category and
were collapsedThis process ultimately yielded five groups of items pertaining to the broad
categories oprofessional development, the arts and curriculum, arts integration, program

involvement, and collaboration. There werg4litems in each category, which were printed
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and distributed for review to key leaders in the arts integration programs, includifglléws,
A+ administrationand researchers.

The edited items, comments, and feedback were integrated inesthi@ant 48 Likert
type itemshat comprised the initial version of tiheacher Opinion Survey (TOS3esponse
options for the TOS items are 1Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly
Agree The TOS was distributed and completed by 312 A+ teachers during their first evening
sessiorof the 2003 Summer Institutes.

Factor Analysis

Data from the first administration of the T@®&re aalyzed by exploratory factor
analysis to determine the most appropriate scales for future descriptions of teacher attitudes
about arts integration in the schadkesults were evaluated for thre®ur-, and fivefactor
solutions using .35 to determinigsificance for factor loading. The fodiactor solution
provided the greatest number of items that loaded on one of the factors, a theoretically sound
description of the four scales, and relatively strong reliability for each of the four resulting
scalesPositive Impact of the Art€ollaboration Teacher as ArtistandArts as a Separate
Discipline (See Tabld 8for results of the Factor Analysis with the items that define the factor
and the factor scores for all of the A+ teachers for the initial 2068 administration of the
TOS.))

After statistical analysis for item reliability and validity, some items were removed,
resulting in a 38tem version that was administered during the 2004 Summer InstiTiies
research team continued to refine the syiwerevising and adding itents the scales
resulting in a 44tem version administered during the 2Q0% 2006Summer Institute¢see

Appendixfor scale reliability statistics).
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TheTeacher Opinion SurveyTOS)was completed by 312 teach@r2003, 351
teachers in 2004150 A+ teachers in 2005, and 615 teachers in ZD8&cher opinions about
curriculum and instruction remained fairly consistent across the four years this survey was
administeredTOS respondents indicated highest levelsgpéament with statements about the
positive impact of arts upon student outconidgere was also general agreement with
statements about the importance of collaboration in planning and implementing arts integrated
curriculum and the role of the teacheraasst Participants tended to disagree with negative

statements about the value of the arts as a separate discipline

Table 18

Teacher Opinion Survey Scale Item Means and Reliability (Alpha)

Scale 1: Scale 2: Scale 3: Scale 4:
Positive Student | Collaboration Teacher as Artist* Arts As A Separate
Outcomes Discipline*
Scale Reliability | Scale | Reliability Scale Reliability Scale | Reliability
Mean Alpha Mean | Alpha Mean Alpha Mean | Alpha
200304 |3.26 |.849 296 |.776 3.08 |.605 2.98 718
(N=312)
200405 |3.15 |.865 2.92 |.753 2.98 |.741 2.93 737
(N=351)
200506 |3.19 |.819 294 | .773 2.84 | .747 3.06 718
(N=450)
200607 |3.17 |.865 295 |.789 2.88 |.713 3.04 .698
(N=615)

Response Scalé = Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree

*Negativelyworded items in these scales were reverse coded for calculation of means.
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Analysis of individual survey items also reveasedbstantiatonsistency in teachdrs

responses across all four administrations oflt@&. Survey items rated highest Bachers

related tdoeing encouraged to be creative at their schools, support for collaboration, and belief

in the benefits of integrating the arts into the curriculsee(Table 10

Table 19 Highest Ranked TOSItems (Scale d 1-4)

TOS Survey Item 200304 | 200405 | 200506 | 200607
Mean Mean Mean Mean

Teachers are encouraged to be creative at my school. 3.58 3.61 3.55 3.60

The nature of this program allows for collaboration with othery 3.44 3.51 3.45 3.49

The artantegrated into the total curriculum promote learning | 3.40 3.32 3.31 3.30

across subject boundaries.

It is logical to teach concepts holistically across all subjects in 3.40 3.37 3.46 3.36

curriculum including the arts.

Arts integration aids in thgoal of students loving to learn. 3.39 3.40 3.42 3.38

Students become more salftualized through the arts. 3.22 3.32 3.34 3.30

Results of this survey are consistent viitterview and observational data showing that

teachers in A+ schoolsave generally favordd attitudes about the arts in educatians

integration and teacher caboration However this study also revealed consistent and

statistically significant differencgs000)in teacher attitudes a@® different schodettings

One-way MANOVAs werecalculated on th& OSdata, examining the effect of saio

affiliation upon each teachiers a v esporsg te the items on eaxdhhe fourscales for each
year ofthe surveyadministrationA significant main effect was foud for the dataaconsistent
trendacross each of the four years that the survey was adminidtetkxv-up univariate

ANOVA:s indicated that mean scores fao of the scales differed significantygcording to a

t e a c $cleool &fffliationacross all four gars of survey administratidnthe Collaboration
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scale (.000 for all four years) and the Arts as a Separate Discipline scale (.000, .001, .037, .002
respectively) Some betweeschooldifferences were also observed for the other two scales
Student Outcomes and Teacher as Artist, but these differences were not statistically significant
across all four yearseeAppendiy.

In order to interpret these statistically significant ANOVA resultatabasevas
generated stwing average teachegsponses to tHEOSsorted by schoollhis allowed the
researchers to comparee a ¢ h e r s acrossaiffepent scham(seeAppendixfor
MANOVA and ANOVA statistics)

The two scales that revealdte mostconsistent sitistically significant betweeschool
differences pertained to factdrgt extend beyond the individual teact@ollaboration, by
definition, is dependent upon interactions with colleagues and is also related to school climate
and t he pr i ndtisplsollik@lgthdt teachdeerrssdh ivp ews of t he art ¢
curriculum may be influenced by external factors such as interactions with their peers,
professional devel opmen.Ontheothel hahdhea phe ms d pail &w
themselvessartists and feelings laout the positive benefits that students derive from the arts
are more likely testem from more internal, personal beliefs, and therefore are less likely to vary

on the basis of school affiliation.

Teacher Opinion Survey Implications

Responses to theeacher Opinion Survegdicate that teachers in Oklahoma A+
Schools®hdd favorable attitudes aboatts in education, arts integration, and teacher
collaboration Certainly, one might ponder whether participation in A+ fosténedepositive

attitudes hout the arts in education, or whether-présting positive attitudes prompted schools
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to participate in A+Determining the cause of these positive attitudes is beyond the scope of

this surveyHowever, when these survey resate considered in lightf ohe parallel
gualitativedata(seeVolume 4:QualitativeData Analysis)it appears that the answer may be

Aboth. o Interview data revealed that many sch
emphasis upon multiple intelligences and arts natggn However, teacher interviews also

revealed that, in those schools with strong principal support, A+ provided an incentive for

teachers to break out of their comfort zone, encouraging them to incorporate new approaches to
teaching.

Betweenschooldifferences obtained fromhis analysis are consistent with observations
from thedescriptive and qualitative data, suggesting that teacher attitudesaeording to
individual school climate and the level of A+ bunythat was evident across differesthool
settings Teachers in those schools that hechieved more comprehensive integration of the A+
way of thinking and doing (based upon observations, interviews, and other data) expressed
consistently higher opinions about the value and level oftmmitgion within their schools
comparison with teachers in schools where A+ is still largely \ddvyeprincipals and teachers
asmerely an adebn program

These significant between school differences, interpreted in light of qualitative
observations fnm this research project, are consistent with the literature and suggest at least
three critical aspects must be in place to achieve a productive and collaborative school climate:

1. Aregular dedicated planning time and place for collaboration among aletsach

(Drake, 1993; Erickson, Brandes, Mitchell, & Mitchell, 2005);
2. On-going professional development to support teacher growth, reflection, and

positive attitudinal change (National Education Association, 2006); and
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3. Actively-supportive principal leadership encourage teacher autonomy and to

promote teacher collaboration (Drake, 1993; Erickson, Brandes, Mitchell, &

Mitchell, 2005; National Education Association, 2006).
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Investigating the A+ Prod s si onal Devel RPepspeetiveA+ Pr ovi de
Faculty/Fellow Survey

Ongoing, practitionedrivenprofessional development is a cornerstone of the
Oklahoma A+ Schools® initiativé\+ FacultyandFellows comprised of teachers and artist
teachers, are the educators that provide thiepsafnal development to their teaching
colleaguesPotentialA+ Fellowsare identified through referral®nce prospective participants
are identified, they undergo a rigoraysplication process which includes observations and
interviews during which th®klahoma A+ Program Director and Executive Director evaluate
each applicantdés qualificati ofdlejoamegdtonadi | osoph
becoming an Oklahom&+ Fellow begins with an internship period of one or more years
during which partippants serve a&+ Faculty. The role ofFacultyis to ®rve as participant

observersattending and assisting with various professional development events.
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The literature supports the A+ model of professional development as consistent with
bestpractice Research indicates that professional development is most effective in bringing
about positive change in teacher knowl edge an
subject matter content and specific teaching methods, (b) occurs ovaiaesgsme frame,

(c) is activitybased and integrated into the rlfd daily work of teachers, (d) includes

coll ective participation of teachersodé peers,
change instructional practice, and teaclse6 pr of essi onal goals, and (
opportunities for active learning, including observation, planning, practicing,rasdrging

(Cohan & Hill, 2000Garet et al., 200INational Center for Education Statistics, 2005)

Teacher s 06 develapimentsmay be praroted through collaboration among
peers Glazer and Hannafin (2006) recommedd researcibased collaborative apprenticeship
model in which teachers learn and implement new teaching skills and strategies through four
development plees, beginning with incorporating best practice under the guidance of a mentor
and culminating with developing and implementing their own teaching stratagsesdy
examining how collegial interactions and reflection operated within the professiosahiide
development of teachers participating in the National Board Certification process revealed that
professional development was enhanced in a number of ways (Park, @lvesod, Graham,

& Oppong, 2007)

1. Enhancing reflection on teaching practice

2. Establishing a professional discourse community

3. Raising the standards for teaching performances

4. Facilitating collaboration.
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The comprehensive and collaborative approach of the A+ model of professional
development is consistent with the National Education@&ss@at i on6s ( NEA) best
benchmarks for school workplace conditiofbe NEA benchmark foworking relationships
among teachersecommends moving from working in isolation from colleagues toward
working collaboratively with colleagues; the benchmarkpimfessional development
advocates moving from a miscellaneous selection osbéworkshops toward coherent, job
embedded inflence and increasing opportunities for career growth (National Education
Association, 2006, p. 3).

Major Objectives

The purpose of tha+ Faculty/Fellows Survewas t o gain insight int
perceptions of the professional development modelshaing implemented within the
Oklahoma A+ Schools® NetworResearch questions includgx following

1 What is the role of the OK A+ Faculty and Fellows within the A+ process?

1 How does one become an OK A+ Fellow?

1 What is therole of A+ Faculty/Fellows itheir own ghools?

1 How does A+ function within participating schools?

1 How does the A+ process function in general?

Research Methods

During the 20086 academic year, the research team developed a questionnaire to
surveyA+ FellowsandFacultyabout their views regarding their role within the A+ school
reform process, how A+ functions within participating schools, and the A+ process in general

(Barry, Raiber, Dell, Jackso#&, Duke, 2006)A pool of survey items was developed through a
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process bsoliciting both written and verbal comments from BellowsandFacultyand A+
Coordinators (schoddased A+ representatives) during retreats and workskaps validity
was established through an extensive process of submitting preliminary verdioasaivey
to review by a panel of experienced educators and researchers as well as A+ administration
Due to the unique target population, it was not possible to conduct a pilot survey.
Data Sources

The Oklahoma A+ Schools®aculty/Fellows Survegonsiste of two partsPart |
requested background information including A+ affiliation, certification and education, current
school affiliation, and employment statéart 1l consisted of 20 opeanded items, calling
upon respondents to provide reflective veritresponses regarding their experiences with A+
Demographic (categorical) data were entered irdatabasand SPSS was employed to
calculate descriptive statistics (frequencies and percent&yas) t i ci pant s6 respon:
ended survey questiomgere transcribed and coded to protect confidentialitgnscripts were
submitted to the research team for independent review, followed by group discussion to
eventually reach consensus concerning codings and emerging themes.

TheFaculty/Fellows Surveywasadministered during Spring Retreats (a thaag
residential workshop and collaborative planning time) in 2006 and &fformed consent
cover letters and surveys were distributed during the first day of the reimdagslotted box

was provided to falitate confidential surveyeturn.

Faculty/Fellows SurveyResults

Forty-seven of the 6activeFaculty/Fellows in 200672%) completed the survegnd

50 ofthe 65 activeFaculty/Fellowq77%) in 2007completed the surveyNote Four Felbws
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were onleave during 2007 Thereturned surveys represented biedtlows(77%in 2006, 78%

in 2007 andFaculty (23%in 2006, 22% in 2007 The most frequently reported way of first

| earning about A+ was f r/868t. GthefresspohsesoMequited mi ni st

varied with small numbers of participants indicating that they first learned about A+ from a

teaching colleague (1320%), A+ meeting or workshop (13%8%), or from an A+

Faculty/Fellow (11%14%). Participants alsmdicated thahonefirst learned about A+ through

APublic media (newspaper article or TV progra
The majority ofsurveyrespondents indicated that they held a traditional Teaching

Certificate,although someeported having Alternative Certification, aadewdid not rgort

any type of teaching certificatioMosth ad comp | et ed andBlmashhelihadr 6 s de

completed a graduate degré&be majority indicated they were certified in all areas in which

they were currently teachir{§6%/58%) andheywere employedas tll-time (100% FTE)

teacherg87%/ 84%)seeTable 20.
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Table 20  Certificatio n, Education and ProfessionaBackground

ltem Number Percentage
2006 2007 2006 2007

Teaching Certification

Traditional 32 40 68.1% 80%
Alternative 5 5 10.6% 10%

National Board Certification

In Progress 4 2 8.5% 4%
Completed 9 10 19.1% 20%
Degrees Completed

Bachelors in Education 23 22 48.9% 44%
Bachelors (Other) 14 10 29.8% 20%
Bacheloran Ed and Other 4 3 8.5% 6%
Masters in Education 12 11 25.5% 22%

Masters (Other) 6 10 12.8% 20%
Masters in Ed and Other 3 2 6.4% 4%
Doctorate in Education 1 2 2.1% 4%
Doctorate in Other 1 1 2.1% 2%
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Theseeducators represented a broad range of teaching areas:

Table21 A+ Faculty/Fellow Teaching Areas

Teaching Area 2006 2007
Number % Number %
Artist in Residence 3 6.4 2 4
Administrator 2 4.3 2 4
N-K Teacher 8 17.0 8 16
1-3 Teacher 13 27.7 14 28
4-6 Teacher 13 27.7 15 30
Middle School Teacher 6 12.8 6 12
High School Teacher 7 14.9 12 24
Special Ed Teacher 2 4.3 0 0
Art Teacher 5 10.6 6 12
Dance Teacher 4 8.5 3 6
Drama Teacher 3 6.4 0 0
Music Teacher 6 12.8 7 14

Note.Responses total more than 100% because some respondents indicated more tharhorgarea
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Part Il of theFaculty Fellows Survegonsisted of opeended items designed to gain
moreindept h i nformation about .Rralysisbfthgeitaolsd Fel | oV
provides insight from the unique perspective of these practitioners and professional
development provider§Vhile thisqualitative data represent somewhat of a departure from
guantitative data reported throughout this volume, this type of detailed feedback was needed to
achieve a greater understanding of the comples iabel attitudesf the Faculty and Fellows

working within the A+ process

What is the role of the OK A+ Faculty and Fellows within the A+ process?

A+ Faculty and Fellows function in a variety of ways within the Network and among

those who are uservice teahers within their own schools:
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A resource ana learner! | highly value the experiences within my own school

as well as when | visit or facilitate workshops in other schdxseloping

workshops always stretches me and | learn as much from participants as we go

through the A+ process togeth€¢©K A+ Fellow, 2006)

Statements regarding the role of Fellows within the schools were consistent across the
2006 and 2007 survey administrations, with respondents expressing keen interest in serving as a
Aknowl edgeabl e facil it alpbringabout®néaniAgful séhaot ul t vy,
change:

As a teacher in an A+ school, my role is to adhere to the 8 essentials within my

classroomTo teach to thendividual child and to helpeachers around me to do

the same(OK A+ Fellow, 2007)

How Does One Becoman OK A+ Fellow?

2

As one OK+ Faculty member noted, fAThe A+ phil

affect the lives of each and every chil®@K A+ Faculty, 2007)Moving from A+

Facultyto A+ Fellowis a complex rolalevelopment process that begins with a
commitment to improving education in Oklahoma through activeqggaation in the

OK A+ Network Survey respondents consistently cited the compatibility of A+ within
their own teaching philosophy dm deeplyheld belief in the importance of providing

the best education possible for every child as their reasons for wanting to become an A+

Fellow.
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A+ is fun and exciting. | want to do anything | can to help as many students as

possible to achieve anektsuccessful in fun and exciting new w#@d A+

Faculty, 2007)

New A+ Faculty are expected to spend their first ywarcess observingleveloping a
greater understanding of A+, while examining their own strengths and weaknesses and
continuing to grow mfessionally They are allowed to find their own comfort level while
working as a professional development team with new schools joining the A+ netilverk
structure of the program pairs the novice Faculty with resrgerienced Fellows in a
collaborativerelationship that provides opportunities for both to grolae Faculty member
takes on new ideas and experiences, and the Fellow is also infused with a fresh perspective and
greater enthusiasm, all within a climate of perces@@tythat facilitates exjpration,
reflection, and personal growth

Faculty is a learning yedr either from the perspective of process observer or

from presenting with support of a fellogA+ Fellow, 2007)

Faculty/Fellows expressed a variety of opinions regarding the procEasuty role
developmentSome Faculty members found the process to be uncomfortable and without
drecti on: ®GowWhusi a&mow what to exp@KcAr, bewil de
Faculty, 2007)Others, however, relished having the freedom to choosdeoon
responsibilities that were within their current comfort level

Crazy time! Many new ideas, concepts, and terminology to learn! You become

more aware of théigood things you do and how much more you can learn.

(OK A+ Fellow, 2007)
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The A+ model enasrages Faculty tprocess obseryeeek out advice from their team
members, and grow in their knowledge of the A+ process while discovering their own areas of
expertise and leadership skillthis model also allows Faculty members to develop their own
knowledge set as they process observe with their.tbtany felt that the model allowed
individualsto find their own entry point into A+However, some Fellows, looking back upon
their time as Facultygelievedt hat t he process was uestoithepenh at [ me
ended nature. Further, many felt that the process had become more democratic than in the past
Several indicated that effectiveness of the process depends upon the entire team (Fellows and
Directors) to mentor Faculty members and encouttagje growth throughout the proce3se
teaching roles that they take on early in the process focus more on procedural issues than new
content therebyproviding new Faculty members with ways in which to develop their peer
teaching skills in a safe andgpected environmenAlthough many were natertainthat they
wer e ptrkeraylywere moved forward (some said they
occasion

| love how A+ is set up as a network of teachers, artists, resources to

collaborate and help to gde you through the process. It felt safe to be on a

team and to know they wouldn't let me @K A+ Faculty,2007)

Whatls theRole of A+ Faculty/Fellows in Their Own Schools?

The presence of A+ Faculty/Fellows on a school staff generally provicedd#ional
line of support as a school engagethis school reform procesthese educators often

described themselves aescouragerandrole modeldor the other teachers in their schools
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Schools with A+ Faculty/Fellows on their faculty enjoy an &ddal, direct line of
communication with A+ as well as the readyhiouse availability of an A+ resource person

Sets the tone at school, encourages team work, supports enrichment, recognizes

teacher efforts(OK A+ Faculty, 2007)

In some situations iwhich schools have experienced changes in administration
and/or large faculty turnover, the enduring presence of A+ Fellows may have provided
an important source of stability, and in some cases, even served as a catalyst to help
their colleagues persishd move forward with the A+ initiative&since A+ Faculty
represent &esh from the classrooentry point, their role on a school staff may be an
important link in terms of communication between teachers working in A+ schools and
A+ staff and administratio

A+ Faculty act as a bridge between teachers who are not A+

Faculty/Fellows and A+ Fellows. They are new to A+ schools and so their

guestions reflect what nefs+ Faculty/Fellows want to know, while at the

same time the A+ Faculty constantly gain newghsinto the A+ Mission

and Method. They remind A+ Fellows how inspiring and confusing the A+

Philosophy can be. A+ Faculty keep A+ Fellows relevant to our incoming

and maturing A+ schools. They challenge us while connecting us to the

needs of incoming sobls (OK A+ Faculty, 2006)

How does A+ function within participating schools?

Qualitative datdsee Volume 5) indicate thdtd A+ process sns to develop within

schools along a continuurAt the lowest functional level, teachers view A+ asdd-on, an
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additional activity that is easily jettisoned when time or resowaees short supplyn
contras, at the highest level of functioning, teachers hold a more comprehensive view of A+ as
completely integrateiin ot s ome parti cul,ar baphitosephicdly t hat t
perspective that permeatieir thinking about teachingducators responding in the 2007
surveyadministration seemed particularly aware of these differences among schools, noting
that the i mpact tepemdo nA +t hhea sl eovne Is cohfo oil nsp Ifie me nt :
(OK A+ Fellow, 2007a n d to boan¢ it idifreedom to be creative a 0 dther it is extra
worko (OK A+ Faculty, 2007).

A+ Faculty and Fellows reported that within those schools with strong administrative
leadership and buy in, A+ functions as both an incentive and an enevgimat A+ is no
longerviewed asanadidn, teachersdé emerging uraevergt andi n
aspect of the school in increasingly seamless and subtle &vays. o r d A+nisgwlovyen intdi
the fabric of e(OKA+Facditgelloe,2¢0&)r i ences 0

Not surprisingly, Faculty and Fellows reported that the main incentive for embracing
A+ is the belief that this process improves the quality of education with direct and tangible
benefits for the children of Oklahoma

A+ essentials, used correctly, guarantee an enriched environment full of

creativity and thought processing. It requiregiting out of the box, using

multiple intelligences, while thinking with a higher le\ (@K A+

Faculty/Fellow, 2006)

The consensus among these educators was that, when schewlsdAy as a way of
thinking as well as doing, A+ serves as an effegiioeess for bringing about meaningful

school change lasting and profound ways

56



Volume Three: Quantitative Measures

If utilized, A+ completely changes a classroom. | have seen teachers who have
gone from only paper/pencil work to using experiential learning. The impact

was amazing(OK A+ Fellow, 2007).

How Does the A+Process kinction in General?

Faculty/Fellow Survey responses revealed a generally high level of commitment to A+
and belief in the benefits of participation in the OK A+ Network for developing best practice
within Oklahomaschools

The network allows me to work with other teachers, artists, specialists and

administrators to develop and teach practices that address the strengths and

needs of every childOK A+ Fellow, 2006)

However, some respondents also expressed contatrthings were moving forward too
quickly, with many indicating a desire for building in more time to reflect arevatuate some
aspects of the program

| believe in A+, but even after several years, | do not understand the

commitment to give so muclo, guickly Are we growing so fast that we are

forgetting to stop and just look for a year or two at what has been done, where

we need to go, how to improve and what specific things are needed to keep the

schools with sustainable growth in, and ourselvedeustanding of A+7A+

Fellow, 2006)

The rapid growth of the program paired with increasing diversity among participating schools
prompted some concerns among Faculty and Felldke 39 schools participating during the

200607 academic year represedpre-school through secondary grade levels and incdude
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public schools, charter schools, and a private fagtbed schooll his expanded to 43 schools in

200708

| think that we as a network are aware of the need for adaptability (high school)

and/or sensitrity (Muslim school) called for to address specific age and cultural

needs(OK A+ Fellow, 2007)

While excited about thgrowthof A+, Faculty and Fellowsesponding to the 2006

administration alsexpressed concern for meeting the needs of such anasliverse

constituency, expressing interest in having more

1.

specific professional development focused on the diversity of the Oklahoma A+
School® network

additional professional development féacultyandF e | | growit s

focused professiondevelopment to meet the needs of secondary sghools
processing time to reflect and evaluaad

artists and other resource persons available to provide professional development

focused upon specific content areas

Responses from the 208idrveyadministréion echoed statements from 208@lditional needs

expressed in 2007 included interestriare training and materials for working with special

needs studenendproviding parent education.

As the A+ Network expands, it appears that Faculty and Fellows are becoming more

aware of their own limitations in terms of being able to serve the corapbttxiverse needs of

A+ schoolsacross the stat@he 2007 surveys revealed an increased interésbking outside

A+ for some types of expertiseNé need to reach out to other non A+ presenters at time to
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truly meet statdtdomdH esl 8 suskeas pissentations on motivation or dealing

with students in poverty, et ( OK A+ Fel |l ow, 2007.

Implications from the Faculty/ Fellows Survey

Thissurveypr ovi des some insight i nt-driveparti ci pan
teachercentered professional development model that is in place within the Oklahoma A+
Schools® NetworkThe peertrainers in this studyA+ FacultyandFellows believed that A+
provides an effective model of professional development that positively impacts the lives of
children through actively supporting and improving the skills and practice of their teacher
colleagues| Thi s network Apromotes an at mosphere a
teachers, encourages parents to appreciate the uniqueness of their child, and keeps students

curious and ready to |l earn new things. o (OK A
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